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This paper repcrts the last phase of
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in Teacher Fducaticn (EPPTE) which begins in September 1969
as an effort to find an effective alternative tc the
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rrcject staff are descriked in the areas of (1) Puklicity,
including respcnse frcm the professicn and gprosgective
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PAEFACE

The first five months have been devoted %o planning
and development; the real test of the value of the Pilot
Program will not begin until September 1969 whsn the first
Program participants arrive on campus, Thus, this report
was not written as an evaluation as such, but as an historical
account of the activities of the Program staff over the last
few months., In addition, it sets forth the priority tasks,
mostly of an administrative nature, that remain to be done
before the Program can obtain the sure footing required for
effective functioning,
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INTRODUCTION

In mid-February, the Office cf the Urban Teacher Corps of the
State of New York granted City Collsge funds to support the last phase of
planning and development for the Experimental Pilot Program in Teacher
Education (XPPTE). The grant was amall, $5,000, so small in fact, that
the School of Education had to secure about $3,600 from its general funds
to maintain the planning activities even on a minimal level. Nonstheless,
the significance and impact of the grant was great.

The grant was significant in that it was one of the few grants
given by the State to stimulate a radically different approach to the pre-
paration of teachers for ghetto youth. The purposes of the Pilot Program
go beyond the production of more teachers who meet State certification -
requirsments, Primarily, the Program has been designed to find an effec-
tive alternative to the conventional model for training teachers. To this
end, formal education courses will be replaced with closely supervised
field experiences accompanied by weekly seminars,t

The grant came to be interpreted by the Faculty of the School of
Education as a vote of confidence by the State Department of Education of
the more than thras years of work by Faculty committees to develop a new
approach to teacher education. The grant was an important factor in
stimulating active Faculty involvement in the planning and development
activities even among those who previously had expressed strong reser-
vations about the new programe In fact, this support and involvoment was
so widespread that when the Pilot Program came before the Faculty for
approval, it was accepted with little or no discussion from the floor
within minutes after it was presented.

PUBLICITY

Immediately upon receipt of the grant, the College Public Relations

Office lssued a news release describing the innovative aspects of the pro-
gram and identifying the Office of the Urban Teacher Corps as a major source

of funding for the program. As a result, news items appeared in the llew York

Daily News, the New York Pogt, and the New York Iimeg. Subsequently,
articles on the program also appeared in the City Co Report, the City
College Alumpus, the Tegcher Education and Notes ?Division of Teacher

Education, the ‘A City University of New York).

l. A full description of the program objectives can be found in James Jo
Shields, Jr., "Experimental Pilot Program in Teacher Education A Pro-
posal,; " N, Y., City College, The City University of New York, The

School of Education, December 1968, 15 pp., Unpublished. YN G0
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The response to the publicity was overwhelming. Professionals
in the field of education responded with notes of encouragement and praise
for the program which they felt appeared to be an extremely promising
attempt to effect long cverdue reform in teacher education. One respondent
involved in the Elementary Science Study in Newton, Massachusetts wrote
from an airplane crossing the Atlantic to indicate how impressed he was
with the Program. A Professor of Education at another campus of the
University wrote, "I believe that the Experimental Program has the greatest
merit in that your faculty is confronting :aany issues and attempting to
deal with many shortcomings in educational programs." An executive officer
of one of the Colleges in the State University complex with a strong com=
mitment to teacher education was so excited by the program's possibdlities
that he arranged to spend a day at the College to discuss the program with
the planning committee and the administrative staff, By far the most
enthusiastic reaction to the program came fram members of a committee within
the Public Education Assoclation (PEA) who currently are engaged in an
in-depth study of teacher preparation in New York City.

The publicity also elicited considerable response from individuals,
both within the College and outside, who are interested in jolning the staff.
Predictably, they were extremely generous in their praise for the Program.
One individual interested in a position wrote, "I just want you to know how
very impressed I am by the soundness of this new approach. Everything I
have learned about teacher education in urban schools cries out in favor of
Just such an empirical and pragmatic redssignes."

The quality of those applying for staff positions from outside
the College was surprisingly high. Unfortunately, the applicants had to bs
informed that because of the uncertainty of additional funding from the
State and because of the high degree of interest in the program among those
already on staff at the College, staffing for this year at least would be
met from within the College. As a result, there are few staff members who
are black and Puerto Rican or who have had recent teaching experience in
urban ghetto elementary or sescondary schools, This situation will have to
be corrected. Unfortunately, the solution is not entirely in the hands of
the Director of the Pilot Program; it rests largely within the Appointments
Committee of the several Departments within the School of Education.

The groatest response came from those interested in matriculating
in the program. Unfortunately, few met #he regular academic standards
established for adnission to the College. And many, who appeared to
qualify for Project SEEK, found they did not qualify because they were
slightly over-aga.? Due to the paucity of funds, a large percentage of
those who qualified for Project SEEK were not accepted and thus did not
achieve access to the Program,

2. Project ‘SEEK offers an alternate channel to those who do meet the
usual adnigsion standards of the College and who have low family
incomes and live in poverty-designated neighborhoods.

LS A P i A




-3
Also, it turned out that the few who seemed as though they might
have met the regular academic standards established for admission to the
College could not be considered because the deadline for submitting applic-
ations to the College had passed. Actually, the deadline was one month
before the State grant was received., Thus, the pool from which students
could be selected was limited to people who had sutmitted their applications

to the College and to those already in Project SEEK., This was an unforesean
and unfortunate problem.

As this problem became fully apparent, it was feared that the
Program would not be able to meet its quota of one hundred qualified students.
This, however, did not prove to be a difficulty. The most serious problem
created by the admission's strictures was that a large number of highly
qualified individuals who could have lifted the quality, tone and richness
of the Program had to be discouraged. These included individuals such as
the thirty-five year old mother of a school age child whose experience in-
cluded work as administrator of a bookmobile which brought reference books,
art prints, and paperback books into disadvantaged communities; a mother
who supported her family working in community centers and in addition con-
tributed time to a local Head Start program; a licensed practical nurse;
and a number of people employed as educational assistants in ghetto schools.

Clearly, the Program Director must take immediate steps to secure
discretionary power from the Board of Higher Education for the School of
Education to establish its own admission standards. In this way, Program
participants can be admitted with an impressive record of post-high school
achievements, but with poor high school records. These are individuals who
clearily have the potential for becoming highly effective teachers in ghetto
schools, but who are denied the opportunity to do so because of age (over
thirty, but under forty), financial status, and poor high school records.

RECRULTMENT

The program dasign called for two types of Program participants.
Approximately fifty per cent were to be selected from applicants who were
admitted to City College through the usual admission channels. The remain~
ing fifty per cent were to be selected from a pool of students recommended
by the Directors of Project SEEK at City College and at the University
Center and the Director of the College Discovery Program.

Although the Director of the College Discovery Program was
extremely cooperative in furnishing names of qualified candidates, admission
strictures precluded acting on his recommendations. The Director of the
University Center SEEK program declined to cooperate until the university
budget was claiified, However, agreement on the budget was not reached
until April and at that point he was so occupled with repairing the damage
done to his Program by the budget delay that he was not able to work out a
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cooperative agreement with the Pilot Program. This left the City Collsge
Project SEEK program as the sole source of applicants for the second cate~
gory of candidates. Fortunately, the Director and the staff of the City
College SEEK Program were most cooperative and interest among SEEK in the
Pilot Program ran very high. As a result, the SEEK counselors found it
quite easy to nominate fifty highly qualified students for the Pilot Program,

The next task was to reach the approximately fifty students who
were to be selected from those who were accepted for admission through the
usual admission channels. This was accomplished in two ways. First, all
students accepted for admission to the College received a special brechure
describing the program and inviting them to become participants. They were
told in the brochure that if they were interested in learning more about —
the program or in obtaining an application they were to complete the tear-
out sheet and return it along with their other registration materials. Of
the 115 students who completed the tear-out sheet and returmed it, approxi-
mately 85 students expressed further interest in the Program.

Another effort to reach these students was made by contacting
all the guidance counselors in the New York City Public high schools by
letter. In this letter, which was accompanied by a packet of brochures
describing the program, the counselors were asked to publicize the program
among potential City College acceptees. In addition to mentioning the
program, they were also asked to distribute coples of the brochure.

In the normal course of events, applicants are sent acceptances
to the College in March and are sent packets containing registration
materials early in April. However, this year late in i=bruary the President
and the Board of Higher Education notified the staff that the budget situa-
tion would possibly delay admissions of the freshman class until July 1.

If this, indeed, happened, the Pilot Program would have been faced
with a number of serious problems, It would have meant that information
regarding half the potentially available students would not have been avail-
able prior to the summer vacation. That would have meant thab someone on
the staff would have had to be retained during the summer to correspond
with interested students and to interview them, This, of course, would
have entailed additional funding.

One of the ways that was suggested to circumvent these problems
was to admit freshmen already at the College. This would have meant %hat
these students in each semester of their sophomore year would have had to
take a double load of field experiences and seminars. In other words,
they would combine the freshman and sophomore experiences into one year.
The idea was favorably received by the Deans and the Department Chalrmen.
However, the budget crisis was resolved toward the end of April and no
decision had to be reached on whether or not to admit sophomores,
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In terms of this year!s experiences with recruitment, it is
apparent that a major effort has to bo made very early in the fall to reach
students in all the senior high schools around the city. This can be dcne
through assembly programs, career conferences, and in special meetings
arranged through guidance counselors. In addition, informaticn on the Pro-
gram can be included in the packet of materials sent to potential applicants
by the City University Admissions Processing Center.

ADMISSIONS

The admissions process was fairly simple. The Diractor of the
Program held a series of meetings with the counselors on the Project SEEK
staff at the College to inform them about the goals of the program and to
give them an idea of the types of students who could benefit most from the
Programe On the basis of this information the counselors nominated fifty
students who had expressed interest and whom the felt were best qualified
Lor the Program. Each of the students was known to one counselor intimately.
These students had been at the College for at least a year and had talked
with a counselor at a minimum, once a week. No amount of testing, interview=
ing, or record analysis could have provided the Pilot Program staff with the
insights into these students that the counselors had. Nonetheless, the
Pilot Program Director reserved the right to reject nominees. However, in
fact no reason was found to exercise this right.

The remaining group of students, those who were admitted to the
College through the usual channels and who expressed an interest in the
Program, were invited to a meeting at the College. Of those who had initially
expressed interest, 85 attended. Following the meeting, those who continued
to be interested were interviewed by a member of the staff, In all, 68
gtudents were interviewed. Of these, 31 were accepted into thes Program and
acceptances for 19 students are still pending.

Each interviewer was provided with an interview guide which covered
items such as: (1) interest in the Program; (2) potential for impact; (3)
social consciousness; (L) degree of self-confidence, and, (5) flexibility.
The interviews were used as the sole basis for admission. Clearly, in the
future more sophisticated techniques for selection will have to be devised.
Contact with each applicant!s guidance counselor and letters of reccmmendation
from teachors immediately come to mind as potentially valuable techniques
for use in the selection process.

ADMINISTRATION AND POLICY DEVELOPMENT

The major function of the Program Director was to coordinate the
efforts of the Planning and Development Cormittee. In addition, the Director
had full responsibility for the publicity and recruitment activities already
discussed and for working with the Dean in selecting the new Program Director,
Committee members, and the faculty to supervise the laboratory experiences
auwd to conduct the saminars.
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The Deans of the School of Education had primary re sponsibility
for securing approval for the Program fram the Board of Higher Education,
the City University Committee on Teacher Coordination, the Curriculum Com=
mittees at the College, and the Faculty of the School of Education. This
job was tedious and extremely time-consuming. However, the approval of
each of these groups is absolutely necessary before any new program in
teacher education can function officially at the City University of New York.

| The Planning and Development Committee inltially was composed of
seven members drawn from the four departments within the School of Education:
Elementary Education, Secondary Education, Social and Psychclogical Founda=
tions, and School Services. All the members of this cormittee were given
some released time from their regular schedules to work with the Program.
In fact, the entire State grant was used to cover scme of the costs involved.
in providing the released time for the Committee members and the Directore.
As a result, this meant that there were no funds for secretarial services
or office expenses, a limitation that severely limited the effective use of
staff time .

Shortly after the committee began to function, offorts were made
to expand the committee membership to include key commndty leaders, local
school administrators, liberal arts and science faculty members, additional
members of the faculty from the School of Education and representatives
from Project SEEK, Dean Gabriella de Beer of the College of Liberal Arts
and Science and Professor Robert Young of Project SEEK were asked to serve
on the committee. However, a student revolution and the ensuing atmosphere
of tension afterward rendered it impossible for them to assume an active role
on the committee.

Community lsaders and local school administrators were contacted
and agreed to serve., However, they were contacted late and again because- of
the upset surrounding the student revolution were not informed on any con®
sistent basis of the committee!s meetings. As a result, there were practically
no ;omnunity leaders or local school administrators involved in the Conmittee's
WOXKe

The most successful effort to expand the committee was in the area
of student involvement. Three students participated on a regular and an aqual
basis and in an active way. Their contributions were sincere and valuable.
Overall, their work on the canmittee augurs well for the current trend toward
increased student involvement in the formulation of university policy. New
Pilot Program staff members were added to the cormittee as thelr appointments
became known. Mr. Melvin Bye, tho'newly appointed Director of the Program,
played a particularly important and valuable role in the Committee!s work.

Tn terms of the membership of the Committee, a priority task 1s an
early and intensive drive to add community leaders and local school adminis=
tration who can play a regular and an active role on the Committee. Thisz
should be easier to achieve once the Program is underway, and when students
are working in local schools and in the communities. Also, at that time, the
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fact that students are working in field situations will make it even more
pressing that local school and community representatives serve on the Com=
mittee,

Early in the deliberations of the Commitiee, plans were made for
an all-day meeting of the Committee to assess its progress in developing
the specifics of the first year and at least a tentative structure for the
next three years of the Program. At the meeting, which was held at the
College on April 7, most of the discussion centered on the content of the
seminars and on the nature of the field experiences. However, a few decisions
were reachad regarding the administration of the Program.

It was agreed to establish three subcommittees which were to meet

weekly., These were a Curriculum and Field Work Committee, an Admissions

Cormittes, and a Staff Committee. Another decision was that all staff members
| would be requested to meet on a regular basis as a group with a leader whose
b sole function in the Program would be to coordinate staff meetings. A4 major
function of these meetings will be to evaluate over time the viablility of the
Program's goals and the value of the experiences provided through the Program
in achieving them. As necessary, staff training activities are to be built
into the meetings as well., Primarily, however, the meetings are to function
so that each staff member has an on=going opportunity to examine his or her
effectiveness in the Program.

i

There are still a number of problems of an administrative character
that remain to be settled. First, Program approval for purposes of certifi-
cation has to be acquired from the State Education Department and from the
Board of Examiners of the City of New York. Secondly, machinery has to be
created for the formal evaluation of the program by a professional evaluation
team, These, along with the need to expand the Planning and Development Com=
mittee to include representatives from the College of Iiberal Arts and Science,
Project SEEK, key community members, and local school administrators, are among
the most serious administrative tasks yet to be handled.

Less immediate, but nonetheless important, are questions concerning
the desirability of residence facilities for students in the Program and the
creation of an independent laboratory school. These latter questions will
assume more importance as the Program moves into its second and third year.
Funding lingers behind each of these problems and questions as a major factor
in working out satisfactory answers. In terms of funding, the Chancellor!s
Fund and the central office of Project SEEK appear to be the most promising
avenues for additional financial support.

CURRICULUM DEVELOPMENT: CONTENT AND FORM

The old ways are the lmown ways and thus for many the easy and =
comfortable ways. For this reason, change is difficult to achieve and educa-
tional reform more often than not amounts to little more than a watered down
restructuring of existing programs., A major task facing the Flanning and
Development Committee is to create a Program that is professionally sound
and one that really constitutes a step away from traditional programs.
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This was achieved by persistently standing by the Program's
original objective of integrating courses in social and philosophical
foundations, psychological foundations, and curriculum and teaching methods
into one academic experience. The basic method for doing this was through
providing for early, generous, and continuous opportunities for field and
laboratory experiences accompanied by weekly seminars. Field and laboratory
experiences were firmly planted at the very center of the Program.

As the full plan crystalized and arrangaments were made for
actually initiating the Program the implications of the actual curricular
changes became clearer. This resulted in a good amount of uncertainty and
equivocation among many of the faculty who had given their support to the
Program. This, of course, was predicable because few academics, in fact,
believe that classroom and field activities can become an integrated or
intellectual experience. Also, academics have a vested interest in per-
petuating the model of college teaching as a seri~s of neat packages
prepared in advance. Any number of staff members atked questions along the
order of "...when are you covering S=R theory or when are time~lines going
to be taught?" In effect, what was being asked was ", .son what day, month,
and year is such and such material scheduled to be covered?"

Three of the more perplexing problems bearing upon the field work
and seminar experiences were: (1) the number of hours of field work to be
required weekly; (2) the amount of field supervision to be provided; and
(3) the number of students to be assigned to each seminar. Finally, each of
these problems had to be resolved on the basis of available funding and
within the context of curricular requirements established within the College
of Iiberal Arts and Science and beyond the control of the Program staff.

= The Katz=Elam Report, upon which much of the thinking about the
field-work-program is based, recommends that provision be made for eight
hours weekly of field work.3 In terms of the philosophy of the Program and
sound pedagogy, this does not appear to be an excessive requirement, How-
ever, in actuality, eight hours works out to be an impossible requirement.

In the Pilot Program students receive only two college credits for
their field work. The tradition at the College has been that a student puts
in two hours in the field for each college credit he receives. On this
basis, students can only be expected to put in four hours per week in the
field, One answer would be to increase the number of credit hours given for
field work, However, the pressures imposed by other courses and program
requirements and traditions render such an increase impossible, As a result,
the planning committee had to settle on a field work requirement of from
four to six hours, -

3. Florine Katz, The Samuel B, Heckman Educational Clinic, The City °
College, The City University of New York, in a letter to James J.
Shields, Jr. dated January 6, 1969.

Id
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The Katz-Elam leport also recommended that seminars be limited to
fiftean students. However, the Dean reluctantly suggested that this number
be changed to twenty. He pointed out that the Pilot Program is cocnsiderably
more expensive than conventional programs and that the expenses had to be
held within bounds if there are to be any chances at all for replicating the
Program on a wider scale. However, he also suggested that six hours of
facnlty time instead of four be assigned to each seminar=-field-work group.
In this way, provision was made for increasing faculty-time by a third to
meet the increase in the size of the seminar group by a third. The Dean's
recommendation was approved by the Flanning Coammittee.

——

The Planning Committee reluctantly approved the field supervisor-
student ratio that had to be accepted because of the limited financial
resources available for the Program. Many felt that finally it could lead
to the undoing of the Program's effectiveness, lowever, they also felt that
various devices are available which possibly could serve to minimize this
limitation. For instance, field supervisors could be assigned to work with
students over a two~year period. Also, training programs could be set up
for the staff of the elementary school where the Pilot Program partlcipants
work in order to train the staff how best to incorporate the Program parti-
cipants into their schools, |

The Planning Committee gave considerable attention to the format
of the seminars. In order to achieve flexibility in arranging sessions for
the full group and for moving program participants and staff from group to
group, it was decided to schedule the meetings of all seminar groups for the
same day and hour. |

Also, it was decided that students in the program should be
encouraged to go beyond observation reports, term papers, and book reports
in meeting course requirements. Some altermatives sugge gted were tape
recordings, films, photographs and dramatic productions. In fact the Com-
mittee felt that this may become one of the richest areas for experimentation
and research in the Progran.

Cne commentator on the program who has had extensive experience
with the British teacher education model wrote:

nSome English training colleges provide a whole series of craft
and art experiences...2s real life adult experiences which are
intrinsically rewarding and sharable with children. The study
of music in an English college might include a lab course in
making musical instruments. Physical education is usually an
attempt to creatively involve the whole body in improvised dance-
drama, movement, and gymnastic activities. Many future teachers
pick up photography, film making, sculpturing, and drama direct- -
ing as output from their course work. There is a certain consisi-
ency with these experiences and the 'types! children seem most
attracted to. By letting current experiences help us define our
(teacher education) program, and by including intrinsically reward-
ing 1ife activities in these programs we, I think, will be helping

future teachers force and face times of rapid change." U

i, Jay Hauben, Education Development Center, Newton, Massachusetts in a
letter to James J, Shields, Jr., dated March 17, 1969.
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Bacauss of the flexibility in the seminar structure and because
course assignments will be made as the students! questions require them
and not as the basis of course outlines and prescribed reading lists, it
is essential that those appointed to the staff be people who are able to
1isten and to learn from their students. Also, they must be individuals
who are skilled in group processes. Over the long run, ability in this
area will play as great if not a greater role than intellectual and tech-
nical competency. For this reason, staff were sought who perceive teacher
education programs primarily as action-oriented rather than subject-matter
based, who believe that teacher training has to be kept as close as
possible to the situation for which teacher trainees are being prepared,
and who are truly committed to program flexibility.

A major task of the program director in consultation with the
Deans was to encapsule the thinking of the planning committee into a series
of brief course descriptions for the College catalogue. The course
descriptions finally agreed upon read as follows:

Ede 331-312 (Elementary Education) and Ed. 321-322 (Secondary
Education) Education Field Work Laboratory and Seminar, I.

The study of children in school settings. Systematic
observation and analyses of the school situation==-curriculum,
teaching, faculty, services. Selection of six children per
student for intensive study and assistance. Seminars will
analyze and evaluate field-work experience within the context
of current writing and research in the humanities and the
soclal sclences.

Six hours-field work and two hours seminar per week.
30 weeks, L4 cr. per semester.

Ede 313-31L (Elementary Education)and Ede. 323-32L4 (Secondary
Education) Education Field Work Laboratory and Seminar, II,

Study of the urban community and out-of-school educa=
tional forces. Visits may include government agencies,
religious institutions, community action groups. leetings
with families of the case-study-group children. A comunity
study or survey will be required.

Slx hours field work and two hours seminar per week,
30 weeks. 4 cr. per semester,

5. Based upon thinking reflected in Gorden L. Lippitt, "Consulting
with a National Organization: A Case Study." Ihe Journal of

Social Issues, XV (1959), 25.




‘ -11-

Ed, 315-316 (Elementary Education) and Ed. 325-326
(Secondary Education) Education Field VWork Laboratory
and Seminar, II,

Intensive study of the teaching-learning process
including development of curricula, use of diagnostic -
instruments and materials, use of newer media in class-
room instruction. Video=taped micro-teaching. Service
as a teaching assistant. Development and completion of
a creative project with the case~study-group children.
Second semester may be spent in a different school
setting (suburban, private, or experimental public school ).

Six hours field work and two hours seminar per weeks
30 weeks. L cr. per semester.

Ed, 317-318 (Elementary Education) and Ed. 327-328
(Secondary Education) Student Teaching and Seminar.

Supervised student teaching, five mernings and one
afternoon per week. Also supervised field trips to other
schools, school systems and special projects.

Minimum of 17 hours per week for field work. 2 hours
seminar per week, for 30 weeks. 6 cr. per semester. :
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The Katz=Elam Report provides a broader statement of how program
participants may utilize their time in the field and in seminars. iihat
follows is a description of possible Program activities for the first year
excerpted, with a few changes as noted, from the Katz =Elam Report.

Freshman Year
" First Half (Seven ieeks)

For seven weeks students will ogserva in a school (for two
to three hours, two days each week).® They will go systematically
from class to class on a given grade, spending twenty minutes in
: each classroom. They will begin over again, so to speak having
z in the meantime met in seminars two hours (once a week)ﬁ

For these first observations, the students will set their
observational structure. The focus of the seminars will grow out
of what they report and the questions they raise. It is expected

6. In the Katz-Elam Report this section read, "...two hours four
mornings each week,"

7. In the Katz=Elam Report the rest of the sentence reads, "...four
times a week following their observational seminars."
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that observational skills will have become sharpened during.the
first three weeks, so that the students will have become quite
expert and organized as observers by the end of their seventh weeke.

During the firet hour of each seminar there should be three -
groups of five students each talking together about their observa-
tional experiences and their questions. The three team members
would circulate among the groups to listen, and where appropriate
make inferences, sharpen points, raise questions. During the
second hour, the group of fifteen would come together and share an
intergroup experience.

As questions are raised appropriate assignments will be made.
some may be reading assignments. Sometimes films or video=-tape
recordings will best answer questions. Assignments will probably
differ for individual students, since their needs and their levels
of experience will be different.

Second Half (Eight Weeks)

Each student will now have his six children, chosen by him
from a given class (where possible). He will study and learn how
to interpret the school record card data and focus on the simil-
arities and differences in the record and the child!s observed
behavior, He will now stop observing in the classroom and will
enter into a different relationship with his six: a craft-trip
experience with his group (two) afternoons a week after school.
(This means that we will need to supply materials, space for the
activities and space for storage). The students will be required
to make process recordings of the group's activities. Seminars
will be held (once) each week, and each student will have a period
of individual supervision twice weekly. (The team will share the
seminars and the supervision.)8

Once again readings and/or other assignments will be made as
the student indicates his need for them through his questions and/or
his recordings.

A task that occupied a considerable amount of time of the Flanning

Ccmmittee was the selection of appropriate schools for the field work exper-
ience. Because of problems related to time and travel, schools had to be
selected that were relatively close to the College. DBeyond this, only
elementary schools with effective programs,qualified staff, and a cooperative
administrative staff were considered. Once local superintendents and
principals were contacted to determine which schools were interested in the
Pilot Program, the Curriculum and Fieldwork Committee visited schools to

Brackets indicate change from original report.
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determine which ones meet the requirements. In surveying the schools, it
was found that relatively few could accommodate the twenty students
originally planned for placement in each school. Thus, it was decided that
only ten students would be placed in a school. As of June 5, 1969, the
following schools were definitely selected for participation in the Program:

District h: P.S. 83, 101, 155
District 5: P.S, 76, 149, 207
District 6: P.S., 100, 175, 92

LYBERAL, ARTS AND SCIENCE REQUIREMENTS

Currently, the Schcol of Education has little or no control over-
courses offered in fields other than education. It can influence the staf-
fing patterns in the College of ILiberal Arts and Science by requiring
education majors to take particular Iiberal arts courses, but it has no
control over which courses are offered in liberal arts, who teaches them,
or the content of these courses. About the only tool the School of Educa=
tion has in shaping the academic experience its students have in liberal
arts courses is persuasion. Unfortunately, the value of this tool is
rather limited because of the persistent antipathy most liberal arts pro=
fessors feel for the field of education.

The Planning Committee identified three major areas where changes
would have to occur in the College of Iiberal Arts and Science if the liberal
arts courses required of participants were to meet the overall objectives
of the Program. These are (1) the development of a wider range of courses
in black and Puerto dican heritage and in urban studies; (2) the development
of a course in Spanish, the study of which is required of all Program
participants, that leads to some degree of mastery in the conversational
area; and (3) the development of new interdisciplinary liberal arts courses,
seme of which, at least, would be integrated with the professional courses
in education,

Because each department determines its own course offerings, the
Director of the Program made arrangements to meet individually with the
Department Chairmen in the College of Iiberal Arts. Ileetings were arranged
with the Chairmen of the Departments of lusic, Political Science, Romance
Languages, Psychology, Physical Education, Mathematics, Sociology, and
History. It was discovered that few courses in black and Puerto fican
heritage and urban studies are offered and those that are offered are given,
for the most part, in the Departments of History, Political Science, and
Sociology, Considering the times and the location of the College, the
nunmber of offerings is embarrassingly small. However, each of the Chairmen
felt that it was only a matter of time before new courses would be added.
The revolution incited by black and Puerto Rican students in the Spring
and which closed the College for weeks most likely will accelerate the pace
at which the new courses will be added.
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There are a number of course offerings in the College of Liberal
Arts that either are especially tailored for the needs of students planning
to become teachers or have particular value for future teachers. These
include special courses in mathematics, science, physical education, and
psychology. However, while socme courses exist, the extent to which liberal
arts courses and the professional education courses are integrated is
extremely slighte It is a sad commentary on American higher education, but
unfortunately, this is a problem City College shares with just about every
other college in the nation.’

Discussions with the chairman of the iAcmance Languages Department
proved most valuable in securing a Spanish course that was especially appro-
priate for the needs of the participants in the Pilot Program. Traditionally,
introductory courses in Spanish at the College focus upon grammar and read=-
ing skills; little work is done with conversational Spanishe. The Chairman
agreed, however, to set up special sections for Pilot Program participants
in which the Yoral! approach would be stressed from the beginning., Also, it
was declded to require these courses during the first year so that students
in the Program could converse with Spanish speaking students they encounter
in their first year field situations. There is very little likelihood that
the students will become proficient speakers of Spanish in one year. How-
ever, because of other requirements, it was practically impossible to require
more than ten credits in Spanish. Those with a special interest in Spanish-
sgeal&ng children may, however, take additional courses in Spanish as
electives.

The most difficult issue to resolve was that of creating inter-
disciplinary liberal arts courses., There is simply no interest among the
Iiberal Arts Faculty in this kind of an approach to teaching. There 1s a
course listed in the catalogue which was introduced by the former Dean of
the Collzge of Liberal Arts entitled Public Policy which provides a good
framework for an interdisciplinary course. However, at the moment, this
course is offered only in the Department of Political Science; other Depart=-
ments that could offer it see no reason for doing so.

It appears that the School of Education is going to have to take
a much more vigorous role in determining the content of courses offered in
the College of Iiberal Arts and Science if an interdisciplinary course is to
be established, One direction it might take would be to reconstitute the
seminar so that the staff includes individuals from liberal art fields as
well as from the field of education. Such a tactic would represent a small
but important means of achieving closer integration among the separate
liberal arts fields and among liberal and professional studies. Professional
studies can no longer stand alone and remain viable and the liberal arts and
sciences can no longer stand apart and make sense. An important question
that will have to be asked when the success of the Pilot Program is being
assessed, 1s one that relates to the degree to which the Pilot Program brought
about rcloser integration among the several fields represented in the field of
education and between liberal and professional studies.

9. James J. Shields, Jr., "Liberal and Professional Studies in the Under-
graduate Curriculum" MNcGill Journal of Education, Vol IV, No. 1
Spring 1969,
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CONCLUSION

The last five months have been extremely busy ones for the
relatively small staff involved in the planning and development of the
Program. However, each staff member felt obliged to contribute more than
his share, even when involved in functions of a purely nuts and bolts
variety and when caught in the crossfire of student revolution and a
sagging university budget. .That sustained them was the belief thal they
were bringing a large and important urban university to the brink of a
radically new and important teacher education model that could easily
replace the malfunctioning one that now exists.

The most encouraging finding among those who have worked in
planning and developing the Program has been that the Program's objectives
and format make more sense and hold mote promise the longer one works with
thein, Iliany of the staff moved away from the College for their respective
swimer retreats and responsibilities with the suspicion that the revolution
they participated in through their work in the #ilot Program may prove to
be more dramatic and effective in effecting far~reaching curricular reform
on the University level than the revolution many of their students parti-
cipated in during the same period.
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APPENDIX I

Flanning and Development Committee:
Faculty liembership

1. October = January 1968

Professor Donald K. Cody

Professor Florine Katz

Professor Arnold dothstein

Professor David Sarmer

Professor James J. Shields (Chairman)
Professor Therese Woodruff

2, January = June 1969

Professor Sophie Elam

Professor James Fleming

lrs. Audrey Herr

Professor Florine Katz

Professor Samuel Meer

Mrs., Judith Ruchkin

Professor James J. Shields (Chairman)

Added:

Mr. Melvin Bye
Professor Harwood Fisher.
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APPENDIX II

SAMPLE PROGRAM

(Except for the courses specified, each student's program will be deter-

mined individually in cohsultation with an adviser.

This sample program

is intended to be just that, not a prescribed course of study for all

students, )

rst r

Psychology 1

Physical Education 1 or 51
Spanish 51

Sducation 311 or 321

#0ther courses

Second Semester
Sociology 7

Physical Education 2 or 52
Spanish 52
Education 312 or 322

Other courses

Ihird Semester

Sociology 10
Physical Education 3 or 53
Education 313 or 323

Other courses

Fourth aster
Political Science 1

Physical Education L4 or 5.4
Education 314 or 32l

Other courses

Fifth gster
Education 315 or 325

=63¢0ther courges

General Psychology
Elemantary Spanish

Education Field ilork Laboratory
and Seminar, I.

American Society
Elementary Spanish

Education Field Work Laboratory
and Seminar, I.

General Anthropology

Education Field Work Laboratory
and Seminar, II.

American Govermment and
Democracy

Education Field lWork Laboratory
and &mmar, IIO

Education Field wWork Laboratory

12-17



Appendix II = Page Two

Sixth Semester Gredits
Education 316 or 326 Education Field ifork Laboratory
and Seminar, III, ]

##t0ther courses 8=-13
12-17

Seventh Semester

Education 317 or 327 Student Teaching and Seminar 6

#6#0ther courses 6-8
12-14

Eighth Semester

Education 318 or 328 Student Teaching and Seminar ¢)

#6#0ther courses 6-8
12-1}

*Includes core, concentration and elective courses, for each semester.
##Stvdents unable to undertake a full college program may take a reduced
schedule, each semester, under advisement.
#¥ust include one courss in each of the following groups:

l. History 10  Approaches to History (Ethnic Groups)
History 50 The Negro in the Western Hemisphere

History of Puerto dico
Afrlcan-American History

2. Sociology 51 City and Community
Sociology 58 IDthnic Mnority Groups



